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This resource was created as part of the Global Teachers Award, a programme which offers training 

and support to educators who wish to engage their students in learning about, and for, social justice, 

locally and globally. 

The activities, approaches and perspectives presented here are offered in response to numerous 

requests for examples of materials for engaging younger learners.  They aim to support an 

exploration of development issues, and ways of thinking and learning about how communities can 

take meaningful action for change.  
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their book, The Worms That Saved the World. 
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INTRODUCTION  

Aistear Curricular Framework 0-6 years: 

The twelve principles of early learning and development as set out in the Aistear Curricular 
Framework (2009) includes ‘children as citizens’ as part of ‘Children and their lives in early 
childhood’: 

‘Children are citizens with rights and responsibilities. They have opinions that are worth 
listening to and have the right to be involved in making decisions about matters which affect 
them. In this way, they have a right to experience democracy. From this experience they 
learn that, as well as having rights, they also have a responsibility to respect and help others, 
and to care for their environment’ (NCCA, 2009:8) 

The above curricular statement captures the essence of the learning value of this teaching resource. 

Under ‘Children’s connections with others’, community membership is included with parents and 

family. The resource will explore the power of community members when they work together 

towards a common goal, on behalf of the common good. 

‘The Worms that saved the World’ is the picture book stimulus that was used. It is an Irish 

publication written by Kevin Doyle and Spark Deeley (2017, Chispa Publishing ISBN 978-0-9557457-2-

0) and is available to order through independent book suppliers as well as directly from the author:  

 

https://kfdoyle.wordpress.com/2017/05/08/worms-that-saved-the-world-on-sale-buy/  

 

 

Rationale 

We Only Want the Earth: Exploring Creative Community Action ultimately challenges learners to 

develop their ‘ability to imagine a better future’, by the act of ‘feeling connected to a bigger 

purpose’ (Hewitt and Heidemann, 1998). Developing ‘the ability to imagine a better future’ is both 

the overarching goal of this resource and arguably, an overarching goal of Global and Development 

Education. In their publication, ‘The Optimistic Classroom: Creative ways to give children hope’, 

Hewitt and Heidemann’s (1998, 34-35) outline a salient list of outcomes for working with young 

children in this regard: 

https://kfdoyle.wordpress.com/2017/05/08/worms-that-saved-the-world-on-sale-buy/


• The ability to imagine a better future 
• Ability to reframe a situation 
• Self-belief 
• Feeling connected to a bigger purpose 
• Finding support and working together 
• An openness to hearing the struggles of others 
• Learning from people who have challenged injustices 
 
The resource uses drama and other active learning means to address these outcomes through the 
exploration of particular concepts of Development Education, such as the role of community in 
solidarity, engaged in activism, to protect a local loved natural environment.  

Dewey (1916) argued for students to be able to see social significance in the knowledge taught to 
them in order for it to be applicable to moral life (Noddings, 2017). The predicament of the worms in 
the story, ‘The Worms who saved the World’ by Kevin Doyle represents a universal experience of 
developers building upon the natural landscape, an environment long enjoyed by the local 
population. Popular areas of countryside making way for ‘progress’ in terms of commercial interests 
is scarcely a new theme. However, by engaging children in the story through experiential learning, 
they can understand more readily the impact of such actions on ordinary people. Further, it invites 
reflection upon the ways and means by which one species relies upon the other, as the international 
worm community, as well as the other animals, come to their aid. Thus, Development Education 
‘encourages learners to understand how people, spaces, events and economies are inextricably 
interrelated’ (Titley, 2015:87). 

Titley (2015:87) notes that Development Education ‘is a process of learning that is characterised by 

its focus on values. Values are central to a person’s sense of self - they operate as benchmarks that 

guide thought and deeds. The values of community espoused in this scheme of work guide its 

curricular exploration and frame the questions it poses throughout. In terms of both the rate at 

which young children learn, and the means by which they access conceptual understanding of 

complex topics, the concept of readiness is acknowledged. However, the resource is designed to 

address the subject matter broadly, allowing for opportunities to delve deeper into material as 

children respond. Efforts to differentiate lesson content accounts for the differing needs of class 

groups and individuals therein. As exemplified by the Irish Primary School Curriculum (1999), a spiral 

approach to content is recommended, whereby concepts are revisited later in the term, school year 

or curricular level, with increasing depth as readiness permits, using arts education as a ‘way in’. 

Arts Education offers opportunities for those engaged in it to develop a range of skills, competencies 

and understandings. The body is a medium for learning across arts education, whether a participant 

is creating a music composition, adopting a role, or devising a solo dance. A key component of arts 

education is its facilitation of kinaesthetic and aesthetic learning capacities through the body’s 

senses. In arts education, it is the senses that give rich and immediate feedback to the learner in his 

or her exploration of how the body, as well as the mind, responds to a given stimulus.  

 A sensory approach to learning appeals to many but holds particular appeal for young children 

whose active bodies can often be seated for significant periods of the school day.  Active, sensory 

exploration of learning content can offer novel ways of introducing complex and challenging 

content. In drama, for example, participants are invited to enter a shared fictional landscape, and 

‘walking in the shoes’ of another (Aitken,2015:50). Through role-play, pupils are presented with a 

unique means of engaging with their teacher to experience a different context and set of 

circumstances to their own. However, it is arguably the shared humanity or commonality of their 

lived experience that allows for participants to adopt the role and function within it. 



Ruane et al. (2010) recognise that young children demonstrate increasingly developed engagement 

with global issues based on prior learning as well as on classroom-based learning. Material for 

learning about the local and the global combine within this story as the interests of peoples’ struggle 

against commercial interests, the natural environment competes with the built environment. As the 

worms unite with others to overcome adversity, the ‘gulfs’ of language and nationality Nussbaum 

(2010:79) names, separate them from those who threaten their very home. This offers participants 

the fictional experience of ‘other’ with the safety of the drama lens for protection. 

The resource aims to use drama and other active learning means to explore particular concepts of 

Development Education, such as the role of community in solidarity engaged in activism to protect a 

local loved natural environment for public enjoyment and access by citizens. Thus, in accordance 

with the Aistear Curricular Framework (2009), children are offered an experience of active 

citizenship with its rights and responsibilities in a particular context through engagement with this 

resource. It concludes with some ideas for further means of taking action in the junior classes. 
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Learning Ideas across the Curriculum:  

 

SESE 

Geography Curriculum Objectives: 

• observe, discuss and identify a variety of plants and animals in different habitats 

• explore and discuss his/her membership of the family, school and local community  

• make simple drawings of these places, immediate surroundings and journeys to and from  

• refer to or use simple drawings of areas home and immediate surroundings classroom, school and 

playground other places and imagined areas 

 

Learning Ideas in Science and Geography 

1. Introduce the earthworm and its important role in the soil and ecosystem. The school 

grounds may provide scope to observe the earthworm at work and record what is 

discovered. Children may learn about or create a wormery for their classroom in order to 

observe the work of the earthworm firsthand.  

 

2. Introduce the globe, locating Ireland within Europe initially. Discuss Ireland’s location with 

respect to other continents, noting its separation by sea to all other countries as an island. 

Then elicit the main identifiable physical features of land, sea, mountain and desert and how 

these are essentially denoted by colour, naming each. As an introduction to a map legend, 

colour can be used to represent a map area e.g. blue for sea. On paper, children can create 

their own map key or legend by using specific colours to represent areas on the globe.  

 

3. Community membership across the globe- Children can be invited to see where all the 

worms in the story that make up the worm community are from. Maya, Davy, Tomás and 

Rosa are Connie’s friends in the worm community. They are her immediate community 

along with the animals who come together to help out. Children can be asked to recall which 

animals helped out and how they each transported the worms. Throughout the story she 

has the opportunity to meet worms from other communities from other parts of Ireland, 

such as Dublin and Donegal, and other parts of Europe. She even meets worms from other 

continents on the other side of the world. Laminated paper worms created by the children 

can be decorated and stuck on to different parts of the world map or globe as a whole-class, 

group or individual activity. 

 

 

4. Naming the earth as a planet, other planet names known to the children can be elicited and 

simple images of them shown. It can be reasoned that just as we are in Ireland, which is one 

small country on the vast globe, the earth is just one of many planets, some of which are 

greater in size (Mars and Mercury are smaller; Neptune and Jupiter are bigger). Individuals 

can point to a larger/smaller labelled planet than earth and/or match it as part of an 

individual activity sheet, or interactive game. 

 



5. Creating a map of the headland, over ground and underground can be clearly marked and 

the terms ‘headland’ and ‘island’ explained. The purpose of the tunnel the worms created to 

provide an alternative route can be discussed and then mapped by children individually.  

 

6. The question of safety can be discussed and the idea of fleeing one’s home to safety: Why 

did the worms plan to leave? Do you think that it was necessary to leave? In which ways had 

their health been affected by the golf course being developed? Do you think this should have 

been allowed? Who might have been able to stop it from happening? What might have 

happened to the worms for protesting? [Elicit arrest despite peaceful protest]. Is this fair? As 

well as the worms’ home being destroyed, children and adults living nearby would no longer 

have been able to enjoy the Old Head of Kinsale. What problems might that create? 

 

 

7. Using online mapping tools, scale can be introduced by modelling a whole-class activity 

whereby their school is viewed from street view, to satellite image, growing smaller each 

time, until it becomes a small dot on a large screen. Working in groups at a PC or laptop, 

children can take turns in experimenting with scale in this way based on their local environs. 

 

8. Introduce the song, ‘This Pretty Planet’ by Tom Chapin, discussing the lyrics and integrating 

with music and dance (see Music Idea 1).  

 

 

 

 

 



MUSIC 

Performing – Curriculum objectives: 

• talk about pieces of music, giving preferences, and illustrate responses in a variety of ways 

•  show, while singing, whether sounds move from high to low or from low to high crouching for low 

sound, stretching up for high sounds. 

• show the steady beat in listening to or accompanying songs or rhythmic chants marching, clapping, 

tapping the beat 

 • discover ways of making sounds using body percussion tapping, clapping, slapping Instruments 

• [Composing] new verses for familiar songs and rhymes 

 

Learning Ideas in Music 

1. Individual responses to the melody and lyrics can be facilitated based on John Forster and 

Tom Chapin’s (1988) ‘This Pretty Planet ( Limousine Music Co. & The Last Music Co. ASCAP) 

This could be introduced using the globe once more to begin, noting its colours from afar. 

On listening to the song, widely available free of charge on online platforms, children are 

invited to share how the music makes them feel they would like to respond e.g. by dancing, 

drawing etc. Such responses can be facilitated by the teacher as the song is played a number 

of times. Individual interpretation of the lyrics is encouraged as children are invited to make 

their own response through an agreed medium e.g. drawing, dancing or talking about it. A 

class discussion of the meaning of the song can follow.  

 

‘This pretty planet 

Spinning through space, 

You’re a garden, 

You’re a harbour, 

You’re a holy place. 

 

Golden sun going down,  

Gentle blue giant,  

Spin us around. 

 

All through the night, 

Safe ‘til the morning light’.  
 

 



As a background to the theme of solidarity in community and for use throughout the scheme, the 

class can also become familiar with both the musical structure and meaning of the Woody Guthrie 

song, ‘This Land is Your Land’ (1940). The following six stanzas are proposed as an introduction to 

the song, based on the inclusive version presented at Barack Obama’s inauguration in 2009, which is 

widely available through online players. 

 ‘As I went walking that ribbon of highway,  
I saw above me that endless skyway:  
I saw below me that golden valley:  
This land was made for you and me. 

This land is your land. This land is my land. 
From California to the New York Island;  
from the redwood forest to the Gulf Stream waters: 
This land was made for you and me. 

I roamed and rambled, and I followed my footsteps  
to the sparkling sands of her diamond deserts;  
And all around me a voice was sounding:  
This land was made for you and me. 

Chorus: 

This land is your land. This land is my land. 
From California to the New York Island;  
from the redwood forest to the Gulf Stream waters  
This land was made for you and me. 

In the squares of the city, or the shadow of the steeple 
By the Relief Office, I’d seen my people 
As they stood hungry, I stood there whistling,  
This land was made for you and me 
 
There was a high wall there. They tried to stop me, 
A great big sign painted said ‘private property’ 
Where on the back side it didn’t say nothing, 
That side was made for you and me 
 
Chorus 
 
Nobody living has ever stopped me 
As I go walking down freedom highway  
Nobody living can make me turn back  
This land was made for you and me.  
 
 
 

 

 



 

1. Children can look at and listen to part of the song being performed and discuss. 

Sample questions for discussion follow:  Is the song new? How can you tell? Can you pick out the 

song title? What do you think is the message of the song? The land is described as ‘our land’ – in this 

story that means it is considered that it belongs to whom? Would the golf club owners agree that it 

belongs to all, including the worms? Why does that matter? One verse talks about ‘private property’ 

– does anyone know what that means? So, if I claim something as my property, what does that 

mean? (Elicit examples). ’What is the opposite of ‘private property? Why is property divided? How is 

property divided? Who creates borders? What is the purpose of borders? Has anyone heard of 

‘trespassing? How might trespassing create problems? Who creates the rules around trespassing? (It 

may be useful to refer to the example of The Three Billy Goats Gruff’, who were accused by the troll 

of trespassing on his grasses).  

 

 

 

2. Children are invited to locate the main beat of the verses, clapping initially, before using 

body percussion or percussion instruments to assist. Practise and perform. 

 

 

3. As a class group, alternative lyrics to the tune of Woody Guthrie’s, ‘This Land is our Land’ 

(1940) can be devised as an anthem to the work, following a class discussion of the 

problematic nature of the claim of the land as ‘ours’. Developing understanding of the need 

for shared public spaces for all to enjoy is critical as a prelude to this exercise. The class can 

discuss lyrics in conjunction with the mapping work done earlier (See SESE Learning Ideas). 

The teacher can record on the Interactive Whiteboard, where available. The new lyrics 

would link the song to the struggle of the worms in County Cork e.g.  

 

‘This land is your land, this land is my land,  

From Cork harbour, to the Shehy mountains,  

From Cork City centre to Cape Clear Island, 

This land was made for you and me’ 

. 

 



 

 

DANCE 

Curriculum Objectives: 

• explore the movements of different parts of the body and the ways in which the body can move in 

space using simple body actions such as travelling (walking, running, skipping) and jumping  

• explore and create movement at different levels, using different pathways and forming different 

shapes in space travelling close to the floor following a zigzag pathway  

• explore an appropriate range of dynamics in movement moving suddenly or smoothly using strong 

or light movements  

• explore and communicate through simple body movement a range of moods or feelings 

 

 

Learning Ideas for Dance: 

1. Warm up: The worms planned and dug a long tunnel. ‘Let’s move as a worm does 

throughout the soil where it is soft and easy to get through...’ Teacher narrates easy smooth 

movements. ‘Now, let us see the worms move where the soil feels hard and is more difficult 

to push through’. Teacher narrates shorter more truncated movements. For example, ‘With 

your headlight attached to your head, shine your light all around, looking along the tunnel 

created, checking in corners and alleyways’ (children create explorative movements initiated 

by the head). 

 

2. Now let me see you use some different tools to help break a pathway, for example through 

– ‘swinging the axe’ (using upper body and arm movements); ‘chipping at the clay lumps 

with the pick axe’ (using small repetitive movements in a pattern); ‘pushing the post’( 

balancing weight between feet and arms in lunging movements as the post is thrust 

forward). 

 

 

3. With a focus on contrasting retreating and advancing movements, children as the worms 

hide in place ready to appear and then hide once more. With the battle ready to begin, it 

can be narrated that the worms prepare for battle by practising various imagined 

movements, for example, travelling; pausing to listen to an instruction/ reference the map; 

turn around to check on the progress of fellow worms.  



 

 

 

 

VISUAL ART 

Curriculum Objectives: 

• make a clay form and manipulate it with fingers to suggest a subject 

•explore the possibilities of fabric and fibre as media for imaginative expression. 

 

Learning Idea in Art: 

1. Beginning with individual play with a clay lump, children can be encouraged to experience 

the properties of clay, its texture and form. 

 

2. Present multiple images of different types of worms for the children to observe and discuss 

in terms of the element of line and colour. Children can practise making circular patterns of 

line on scrap paper, noting the marking on the earthworm’s skin.  

 

3. The clay can be re-introduced, and children can be invited to make worms of different sizes 

and thickness. As an extension exercise, children can be asked to consider how the head and 

tail might be differentiated, for example, by creating elongated shape.  

 

4. A scoring technique can be demonstrated to the children to show them how to make 

imprint pattern on their clay, such as the ringed pattern on the earthworm.  

 

5. Clay worms can then be individualised by children, using colour paint, fabric and fibre. 

Children’s creativity should be encouraged, to make their worm as unique and colourful as 

desired.  Place cards can be created for each worm named by the individual child. In pairs, 

children can show their completed worm to another child telling them about the process 

and answering potential questions about its creation.  These can be brainstormed as a class 

group beforehand. Where the resource of clay is not available, worm sock puppets can be 

designed and created alternatively, using fabric and fibre to decorate and individualise. 



 

6. Worms are small but very important creatures for the soil as we have learned in science. A 

character profile for the child’s individual worm can then be created encouraging individual 

personalities for each (see English Learning ideas 1) 

 

 

 
 

 

 

ENGLISH 

Curriculum Objectives/ New Primary Language Curriculum (2015): 

• Take part in and have fun mark-making, drawing and writing to communicate with others  

 

• Demonstrate understanding through the ability to give and follow instructions, comprehend 

narratives and explanations, and clearly state a case including speculating, hypothesising, 

justifying, negotiating, arguing and complaining 

• Listen and respond to the aesthetic, imaginative and creative aspects of language and use 
language playfully and creatively 

 

• Describe, predict and reflect upon actions, events and processes relating to real and 
imaginary contexts 

 

• Use sophisticated oral vocabulary and phrases including the language of text, topic and 

subject-specific language, and express and use decontextualized language. 

 



 

English Learning Ideas: 

 

1. Create a character profile for your individual worm character. Children can be encouraged to 

think about what their worm might be called and what he/she might be like e.g. favourite 

toy; team; music group etc. Prompts can be included on a pre-designed template for 

completion. As an extension activity, children can be invited to add a ‘portrait’ of their 

individual worm to capture his or her character and spirit. A drawing or photograph can be 

used to illustrate the worm as children prefer. 

 

2. Discuss the idea of a charter or promise of rights, looking at the example in the picture book 

which reads.  

  ‘1. Everyone has the right to be heard. 

  2. Everyone deserves a safe home. 

  3. Everyone is equal 

  4. Everyone’s ideas are important.’ 

 

3. Trying to make sense of the language used in the charter as a class, consider how the 

worms’ rights were not protected in the story. Introduce questions of justice and fairness in 

relation to this. The class can read a picture book about the UN Declaration on the rights of 

the Child as a means to develop this exploration, or access an accompanying online video, 

for example, about UNICEF’s ‘For Every Child’. 

 

4. Children can then be invited to make their own placards on behalf of the worms, deciding 

what their own message might say (A playful use of language is suggested so children can 

employ a have-a-go writing technique and tell the teacher what it says). A ruler stuck behind 

a strong A4 card sheet with cardboard to back can turn the signs into placards for use as 

props in the drama scenes.  

 

 

 
 

 



DRAMA 

Curricular objectives: 

• develop the ability to play in role as an integral part of the action 

• develop awareness of how he/she, as part of a group, helps to maintain focus in the dramatic 

action 

• develop awareness of tension in the drama 

• experience the relationship between story, theme and life experience 

• develop, in role, the ability to co-operate and communicate with others in helping to shape the 

drama. 

 

Learning Ideas in Drama (Ideas 1 and 2 require an open space): 

 

1. Warm-up game: ‘the bulldozers and the worms’. This game resembles ‘Grandmother’s 
footsteps’. The teacher can lead initially and then invite a child to take over. In a large space 
such as the PE hall or school yard, the class line up across one end of the space. At the 
opposite end the leader turns his/her back and on turning back around announces that the 
bulldozers are approaching/coming! All worms must freeze on this signal to listen to how far 
the bulldozers are away. Anyone caught moving must return to the start line and begin their 
approach once more.  
 

2. Narration and Mime and soundscape can be mixed to support children entering role at the 
outset of the story based on page 5-6 of the picture-book, ‘The Worms that saved the 

World’ by Kevin Doyle and Spark Deeley (2017). Some adaptations have been made to 
support children in recreating this action section of the story. The class is divided into two 
groups, A and B. Group A creates the actions while group B makes the accompanying sound 
effects as the teacher narrates – the roles can be interchanged so each group experiences 
both: 
 
For example: Group A mimes:  One morning I woke and heard a rumble overhead… (Group B 
to create accompanying sound effect following the movement)  
 
It grew louder and louder…and LOUDER! Soon everything was moving. We could feel the 
ground shake beneath us. The hills came tumbling down …down…..ahhhhhhh (creating an 
echo). Our favourite tree was torn up. The bulldozer sounded all around. The earth was being 
dug up and spat out by giant metal claws…..Our headland was changing…being turned into a 
golf club with a club house planned for lots of important humans to use…aeroplanes like 
huge metal birds were flying overhead, making such a din, nobody could be heard… ….walls, 
fences and barbed wire stopped us wriggling across our headland…later planes sprayed a 
mist upon us all from the sky…we had to escape so we wormed our way down…it was 
dangerous. Even the older worms had never gone so deep. We broke through the rocks and 
reached a secret tunnel, which we continued down to get to a hideaway which was cold but 
safe…for now….We worms gathered together to hold a meeting to talk about our fears and 
worries and to see whose help we could rely upon. Connie got the meeting started… 
 



 
3. Preparing for the Meeting-in-Role: Once children take a seat for the meeting-in-role, they 

are invited to close their eyes and remember their worm character profile and whom they 
are there to represent. Guided Imagery can be used to build children’s belief in the role and 
support their efforts. Thus, prior to the beginning of the meeting, a track of classical music 
can be played to assist children with entering the fictional space. Each worm is waiting for 
the meeting to begin, thinking about the fears that he/she has come to share with their 
worm community. The teacher can lead the guided imagery sequence, with everyone 
seated. 
 
SampleGuided Imagery sequence: As we sit, we remember the terrifying moments that 
brought us here as our land was dug up and our homes disturbed. We recall our fear of the 
sound of the bulldozers and think of all that lies in their path that could be destroyed – our 
burrows and hideouts…our play spaces and safe spaces….the place in which we live with our 
worm families… 
 

 
4. Wearing an orange/yellow/green head or hairband, the Teacher-in-Role as Connie calls the 

meeting to order and the children open their eyes. Connie addresses the group and explains 
that everyone’s worries and questions will be heard. Connie offers the information that 
fellow worms Rosa and Davy are sick in bed in hospital after the spray coming down. Think-
pair-share is facilitated to check if anyone knows why this might be…. (The reason that 
chemicals were being used to kill the weeds for a gold course can be offered, if necessary). 
Connie encourages the worms in small groups of 3-4, to think about and plan for one of the 
following: 
-how they can communicate their predicament or alert the owners (The charter can be 
referenced by Teacher-in-Role to support this). 
-how they can spread the word to worms everywhere 
-how they might enlist the help of other animals to support their cause 
-how they might create some new ‘rules’ to ensure the land is protected to allow for basic 
rights (access to clean air/water/food/home, etc.) 
 
The ideas should be tried out by the groups as an improvisation. Teacher-in-Role as Connie 
can support each group by getting a sense of their ideas and reporting back to the whole 
class to conclude. Teacher-in-Role can reinforce the message that this movement ought to 
go beyond protest to examine ways for structural change to protect the rights of all who 
reside in the locality. This may merit further exploration as a class through further reference 
to the UN Declaration on the Rights of the Child (see English Learning Idea 3). 

 
5. Whole class improvisation: return to the game, ‘The bulldozers and the worms’, resembling 

‘Grandmother’s footsteps’. This time the teacher adopts the role of a golf club owner, using 
a clipboard or a golf club as a role signifier. Each time he/she announces that the bulldozers 
are approaching/coming after the worms have become frozen to hear the bulldozers, they 
create a mime of digging to hide, using a different tool each time(see dance idea 2 for 
details). The game resumes with the teacher turning his/her back to resume. On the final 
version of the game the children can pop up from their holes as the worms protesting at the 
opening ceremony. Children can be encouraged to refer to the basic rights they have 
identified in the previous step in creating an argument against the development. This can be 
prompted or provoked by the role as the teacher as the golf club owner makes disparaging 
comments. For example, ‘Who needs the land more than we do? We need to play golf! Who 
could possibly be affected by us building a beautiful golf club? Worms? The teacher can end 



the improvisation by declaring shrilly that they (the golf club owners) have had to call off the 
opening ceremony to address the situation with the ‘vile’ worms who want to ruin their 
beautiful golf-club! 
 
 

6. Reflecting on drama: In a seated circle, ask the children why the worms were called ‘vile’ 
which is really a very nasty word. How would you describe Connie the worm? Which 
qualities do you associate with her? Complete a Role-on-the-Wall character analysis exercise 
to explore the characteristics of Connie the worm. This can be done by creating an A1 paper 
or electronic worm template with space for adjectives describing Connie to be recorded. 
Refer back to the worm character profiles to assist with the selection of adjectives. (See 
English learning Idea 1). Introduce the concept of stereotypes through questioning. In your 
opinion, should the word ‘vile’ be included in the Role-on-the-Wall? Why was the word ‘vile’ 
used to describe the worms? Have you ever heard people using words like that when talking 
about worms? How do you think worms are usually described? Would you agree? 

 

 
 

 
7. Why did the golf club owner call it ‘their beautiful golf club?’ To whom do you think should 

the land belong and why? Who has a right to the land, do you think? How is this decided? 
(Elicit money as representative of commercial interests). Introduce the concept of working 
towards the common good. Do you think the worms were right to protest? What did they 
stand to lose? Do you consider that they were brave to do what they did? What do you think 
gave them strength? Are there any messages for us about what we can do together as a 
group? How can we help others (creatures) who may find themselves in a situation like this? 
Let’s prepare some advice for them… This could take the form of a ‘useful tips’ sheet. For 
example, enlisting the help of community ‘1. Be sure to spread word of the problem/ tell 
everyone near and far….’ 
 

 
8. Creating a still image or ‘photograph’, show your favourite moment in the story in your 

groups of 3-4 (brainstorm these initially so that they can be introduced in turn by the 
teacher). Children are invited to pose as the proud worms at the end of the story.  

 
 
 
 
 



FOLLOW-UP ACTION- ORIENTED IDEAS 
 

• SESE Soil Study: as the habitat of the earthworm, the soil and its enrichment by worms can 
be further examined. Where a wormery has been established, children can be encouraged 
to observe the ways in which the worm has moved through and mixed the layers, the value 
this has added to its environment, and humans as the ultimate beneficiaries through food 
produce. A visual image/representation can be used alternatively to facilitate children in 
making such connections where a wormery is not available. 
https://schoolgardening.rhs.org.uk/Resources/Activity/Mini-wormery 
 

• Language and Social Personal Health Education (‘Media Education’): Language 
idioms, ‘Good things come in small packages’ and ‘Don’t judge a book by its cover’ can be 
explored with reference to the earthworm. Considering the worm’s small size and plain 
appearance, its might as a small creature can be explored. Some judge the worm harshly 
based on its appearance and they may overlook its worth. As a class group, write a letter to 
the golf club owners persuading them to reconsider the importance of worms. 
 

• SESE Food Waste: Just as worms were underestimated based on their size and 
appearance, children can learn about the ‘ugly’ or misshapen fruit and vegetables that are 
disregarded by the food industry. A simple sorting game could be used to highlight this 
practice, using the interactive whiteboard, where actual examples are not available. An 
action pledge is the goal of this exercise. 
 

• Social Personal Health Education: (‘Developing Citizenship’) Relating to developing 
awareness that each person has an important contribution to make to the life of the 
community, a focus can be brought to bear on the interdependence of people, plants and 
animals through discussion of the role of the worm as a community member in the story. 
 

• Social Personal Health Education (‘My friends and other People’) recognise and 
appreciate differences in people and know how to treat others with dignity and respect. 
Children can examine the potential for communication between the different interest 
groups in the story in avoiding the crisis that ensued. For example, if the worms had received 
a letter or messenger informing them of the developers’ plans.  

 

https://schoolgardening.rhs.org.uk/Resources/Activity/Mini-wormery

